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Head to head: Gender and results

Denise Lodge

Here come
the girls

Denise Lodge
celebrates the success
of single-sex education

Gins' over-achizvernent at schoal Is
such a success story we should be
proclaiming it from the highest heights.

The success Is visible in the
league tables that the press use to
rank schools based on thelr GCSE
and A-level results. It is the single-
sex schools that have consistently
dominated the tables for years. And
it's the girls' schools that occupy the
premier positions.

In Independent schools, students in
girls' schools score higher than girls in
co-ed schools. Look at statistics from
the past four years: GCSE A™-C, GCSE
A™A and A-level A-C, the figures are 98
per cent, 66 per cent and 93 per cant
In girls' schools compared with 84 per
cent, 53 per cent, and 88 per cent for
gdirls in co-ed schools.

At A-level in 2005, girls in
independent schools took 52 per
cent of the A grades while girls in
Independent co-ed schools took: just
42 per cent. In Mathematics, Physics,
English and French in gids' schools they
scored 70 per cent, 54 per cent, 54
per cent and 54 per cent but the girls in
co-ed schools scored 62 per cent, 44
per cent, 38 per cent and 42 per cent.
Clearly, it's a phenomenon.

So, yes, girls do over-achieve, if they
are in a school that specialises In the
education of gifs. Parents with both
sons and daughters know that they leam
in diifferent ways. Learning and discovery
are emotional as well as intellectual
activities and it Is only in schools that
take this into account that airs wil thiive
and fuffil their potential,

The dirls of today will be the leaders of
tomonow and parents believe that there
shoud be no limits on thelr ambitions,
elther professionally or personally. The
wiorkd of employment, however, is not
always g0 enightened and there are sticky
floors and glass ceilings that need fo be
dealt with. At ginls’ schools the girls are
shoed with Teflon feet and tough heads
and prepared for the positions of autharity:

There s no sax sterectyping regarding
sLiject cholce in gils' schools. A survey
In 2004 showed that in gins' Independent

schools compared with all girls elsswhers,
inchudng co-ed schools, 70 per cant more
ails tock A-devel maths, 90 per cent more
took phiysics or chemistry and 80 per cent
maore studed moderm languages.

Outsicle the schodl gates gifs get plenty
of opportunity for Iving In the real world.
“iet It can be a relief for gins to know that,
after aweskend paclked with social fun,
they don't have to deal with boys on
Manday moming.

Parents who are rightly ambiticus
for thelr children wil therefore avoid the
mistake of sending thelr gils to Dad's oid
school because it is simply not geared
to the right kind of schooling thet should
nurture their gils and prepare them for the
world outside.

The enlightenment that is found in
ghls’ schocls does not always spread to
universities. It Is to be hoped that the good
practices that we employ could be spread

into some unhversity estaklishments and
int thewiond of work,

The: current financlal situation could
perhaps have been avoided if more
women had been employed on the
boards of FTSE 100 companies. A more
reasoned volce could have reduced the
overt risk-taking in the worlds in which
gambling with ordinary people's savings
se2ms to have become acceptable.

Girs’ schocls are successul in
producing gis who are superh over-
achlevers. The pressure should now be
on the universities and on the employers
to do the decant thing for thelr young
women too — our country nesds it
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Myths and
misses

Jannette Elwood
tackles clichés about
gender differences and
exam results

Differences In examination outcomes
between boys and gifs are a popular, yet
contentious, area of research and debate.
As amedia story, gender differences In
examinations are big business,

Of particular concern over the past
decade has besn the apparent under-
achievermneant of boys relative to girls at
the end of compulsory schocling. Girls'
achlevement levels at this Important
phase of education are well exceading
those of bays, and gils are leaving
schod better qualified.

While research suggests that gins'
Improved achievement at school is the
result of the removal of barriers to girls'
attalnment, and changing expectations
on the part of girls, their successes
are still portrayed as achieved at the
expense of boys, and girls are still being
blarmed for boys' falure. Such notions of
boys' and girls' achievements are, In the
main, simplistic and belie the complex
factors that influence why boys and girls
do differently In examinations. Looking
at the patterns of examination results
on any one series of examinations hides
the shifting patterns of success that
boys and girls experience at different
stages of examining (For examiple,
GCSE and A-level).

Let us consider result petterns of boys
and girls at GCSE and A-devel in the LKL
If wie book at the benchmark indicators
of the proportion of students from each
group achieving grades A™-C (at GCSE)
and A-C (at A-level) we will see some
very clifferent results. In 2008, statistics
from the Joint Council for Gualiications
showed that sightly more gils than boys
were entered for GCSE examinations (51
per cent) and difs obtained 7.2 per cent
more GCSEs at grades A™-C compared
to boys. More gils enter for A-kvel
examinations and, overall, girs perform
ketter than boys, achisving 5.3 per cent
more A-C grades,

However, if we look behind these
figures we start to get a different story.
Thesa aggregate statistics ignore the
relative proportions of boys and girls not
antered for examinations, the proportion

of boys and gifs who are entered but
who do not complete thelr examinations,
and the increase in the proportion of
both boys and girls who obtain good
pass grades at GCSE every year, What
these figures also hidke 1s a cross-over in
performance between boys and girls at
16 and 18 in particular subjects that show
the differences In top grades swarded to
boys and gins reversed.
For example, in French in 2008, girs
wiere 57 per cent of the entry at GCSE
in this sukject and obtained 10 per cent
mare A™-C grades than boys, whersas
at A-evel, while girs are still the biggest
entry for the subject (at 69 per cent), boys
obtained 0.5 per cent more A-C grades.
More reslistic pattemns of performance
tell us different stories for boys and girs in
relation to their achievernents: thet there
Is mare overlap in performances between
boys and gids and bioger differences

within these groups (attributable to
the interaction of gender, ethnicity and
levels of poverty).

We nead to stop positioning girs’
achlevement relative to that of boys'
and vice-versa. A less relational
positioning would enable girs'
successas to be viewed In context
and acknowledge that not all gids
are achieving at similar levels. Boys'
perceived underachievemeant would
then not be regarded as a universal
problem for all boys but only as a
problem for certaln boys at certain
stages of schooling.

Such a position may go some way to
highlighting the most important elemeant
of this debate —which boys, and indesd
which girls, are underachleving, and at
what stages and phases of education?
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